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Abstract 
 
Translating TOEIC-related readings into Chinese, first, indicates an 
English-globalized education that has to be shaped by and attuned to the bilingual 
literacy and competence of the students at English departments. Secondly, the 
TOEIC-related texts help college students to gain a job-bound knowledge, and 
through their own translation practices in Chinese and English, teachers gain a 
fertile source of social and linguistic backgrounds of their verbal expressions. 
With the two premises, TOEIC cannot be understood without an academic 
understanding of the contexts of the students’ daily experiences, and likewise, these 
college students cannot be well instructed without reference to the 
socio-psychological studies to which they are adapted and attuned. In significant 
ways, translation class can be evolved by exploring the culture-bound Englishness 
and the substantial boost of TOEIC. And in the end, this discursive study on TOEIC 
in translation class will thereby associate the pedagogical need for cultural 
understanding with our need for renewed strategies in teaching English for specific 
purposes. 
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I. 
Can teachers check students’ sentences and paragraphs to see how they 
incorporate English words into their homework? Can we take students’ practices into 
the structures of the current cultural studies and analyze them to fit the lexical or 
syntactical structures of English grammar? Can a teacher change what had 
incorporated? My point is: if we understand students’ concepts, we will never look at 
them in the same way again. The change in grammatical structures produces some 
corresponding socio-cultural changes. 
     Earlier in 1976, Eugene Nida once in his Translation: Application and 
Researches assumed that “standardized language” involves certain important 
limitations for translation (75), and he indicated two levels of semantic structures to 
understand a work of translation cross-culturally. First is that a translation needs to be 
in a position for redistribution of semantic components of the source texts; second is 
that a translator (as cultural mediator) needs to make some symbolic relations and the 
hermeneutic implications (30). 
In almost two decades, Arjuna Parakrama in 1995 questioned the range of 
variation within English as a world language. To him, “standardized” English is a 
hegemonic project, “to be understood only in terms of the power relations reproduced 
within educational systems” (340), and therefore, to de-hegemonize language 
standard can broaden the standard so as to “embrace a much wider variety of social 
experience” (341): when English is shown to exist in non-standard form, it is 
theorizable and innovative.  Parakrama’s view, in comparison, shows a sensitivity to 
the English “other” and helps to highlight the roles of English as course and discourse 
in Taiwan’s campuses of vocational education. 
 
II. 
    The term “discourse” refers to “the interpretation of the communication event in 
contexts” while the term “context” indicates a specific purpose of a topic, namely, a 
situation for the discourse to be embedded (Nunan 6-8). The two terms characterize a 
dynamic reading/writing/translating activity, whose information emerges in texts as a 
result of cultural changes and communicative needs, and this leads to the more 
flexible studies when analyzing the sentences at the level of grammar and at the level 
of text structure. 
     Yet, discourse can be also studied as an extension from speech act. With the 
concerns of function and purpose, a discourse analysis aims to “show how the 
linguistic elements enable language users to communicate in context” (Nunan 20), 
and this makes language learning both a “mediated process” and a “socializing 
process”-- (Mitchell and Myles 195). It is mediated because learners develop use and 
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control of mental tools; it is, at the same time, a face-to-face share and interaction. In 
Vygotskyan terms, a good learner has “appropriated” the necessary attentions to key 
features of his living environment.1 
     In this paper, I conceive of discourse as a fundamental cognitive ability to 
organize and communicate ideas, and consider it as principally dependent on the 
parole of each student, as Nunan said. Since it is not enough to assert the “excellence” 
of translation practice, a broad spectrum of discourse modes is conditioned by 
language performance of each student. I, in fact, aim to detach the idea of “English as 
foreign/second language” from each single translation practice. I analyze students’ 
TOEIC-related practices in translation class by way of their imitation or fusion to 
form a readable text. 
 
III. 
     One way of motivating students to improve their English is to make sense out 
of their “pidgin” words and expressions because “while they are learning language, 
they are also learning through language” (Elliott 111). It’s a relief to find Richard 
Clèment and Robert C. Gardner expressing their insight that second language 
acquisition “needs to be involved of identification with an individual’s very being and 
the community he belongs (491), and though it’s hard to define “bilingualism,” 
second language learning has to be used in the form of knowledge or skill (490). For 
Clèment and Gardner, who practically accused the discipline of bilingualism, second 
language mastery is hopelessly compromised. But the hope to master or specialize 
English indeed and inevitably triggers another issue: cultural hybridization. 
     As B. Malinowski (1949) reminded us more than half a century ago, “[l]iving 
languages must not be translated like dead ones, torn from their context of situation” 
(“The Problem of Meaning in Primitive Languages” 301). Being a distinguished 
anthropologist, B. Malinowski stressed on the concept of “context of situation” and 
“language as a mode of action” (rather than a mirror of reflected thought) when 
getting to know the primitive with different cultures; he pinpointed that the difficulties 
of translation resulted from the differences in the nature of languages. What interested 
me is that his view of “differences” between languages does not lie in the primitive he 
studied but in the semantic basis. That is, a context of situation indicates a statement 
of meaning translated, not a rule of grammar. 
     This would, however, be quite helpful me to think of TOEIC as job-bound 
knowledge, defined by the understanding for the linguistic problems teachers found in 
                                                 
1 The culture and cognitive development makes L. Vygotsky, the Russian psychologist, too famous to 
be neglected. He commented on the positive relationship between language learning and mental 
development of a pupil. See more details in his Thought and Language (New York: Wiley, 1962) and 
Mind in Society (Cambridge: Harvard UP, 1978).  
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college students’ homework (not from pupils) and group practices. Reading the 
“incorrect” translation practices, teachers are helplessly struck by college students’ 
mutual mistakes in grammar. Prof. Kao Shung-hua ( 高強華 ) thought that 
“E-generation” is the result of “shallow thoughts and personalities.”2 Prof. Lee 
Chia-tung (李家同), too, laments the poor performance of English writings of the 
Taiwanese college students. 
I hope our teachers understand that your students should not make basic 
grammatical mistakes. If a student does not know how to write English 
sentences correctly, it is like a math student cannot solve linear equations on 
one variable.3 
Some essays in focusing on how to teach English in higher education express a certain 
concern with the grammar-based teaching necessary for an individual “to identify 
himself/herself to the subject” (Shei 2). But there is curiously little interest in knowing 
why college students can’t stop making the same grammatical faults they might have 
done in their high schools? There is no interest in questioning some teachers’ impulse 
to correct these “wrong” answers, either.  
  中國大陸和美國，正是與台灣關係最緊密的兩大經濟體。 
Mainland China and U.S. A., two economic giants, has a strong link with 
Taiwan.  
  在全球化來臨的時代，受益最大的國家是中國大陸，其次是美國。4 
Mainland China, in the coming age of globalization, has the most benefit, 
and U.S. A. is the second.   (student’s practice)(my emphases) 
Grammatically, the first sentence is a problem of subject-verb agreement while the 
second translation is wrong in making the superlative; yet, they are “correct” in 
keeping the tone as the original does. As Noam Chomsky informed, “though there is a 
universal deep structure grammar, there is no necessary correspondence between 
languages (Aspects of the Theory of Syntax 30). Then a better question would be: with 
what purpose do students bring these English words together? Some expression is 
radically different from what students are accustomed to, and writing English 
sentences makes them fail to assimilate the “correct” sentences. 
                                                 
2 The original is：「e 世代是語言的膚淺、思想匱乏和人格昏昧交互影響的結果」，而他們代表著
「整個世代薄弱和沉淪墮落」(〈語言、符號和人文關懷〉8-9)。 
如果酷哥辣妹們能夠深切明瞭「冷」(cool)的真諦，能夠「冷眼觀人，冷耳聽語，冷
情當感，冷心思理」… …。如果「古惑仔」和「鬱卒啦」的新人類，能夠從「賭神」、
「魔俠」、「男人百分百」、「神鬼戰士」之類的影片中，體悟出「利欲熾然即是火坑，
貪愛沉溺便為苦海；一念清淨烈燄火；快心之事，悉拜身喪德之媒，五分便無
悔」… …。美服患人指，高明逼惡神，傻瓜和飯桶可以在非典型的時代成為紅不讓
的新貴寵兒，何樂而不為！ 
3 “My Experience in Teaching English,” a speech by R. C. T. Lee (李家同), was delivered in Overseas 
Chinese University (僑光科技大學), dated Sept. 1st, 2009. 
4 Downloaded from http://wwwlib.ntut.edu.tw/www/ntut/exam.html. 
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IV. 
     There seems to be a necessary but tentative return to more familiar and 
linguistic ground: English in the age of globalization makes clear that for 
“standardized” English expression is too far confining. Stephen N. Elliot in 1996 
maintained that “native language does not interfere with second language develop,” 
and “[b]oth first- and second-language acquisition seem to be guided by similar 
principles: the acquisition of languages is a natural part of our cognitive system. 
(Educational Psychology 191). With this in mind, Prof. Lee’s term “grammar” may be 
no longer adequately to describe our object of study. The new and ambitious task of 
learning English for specific purposes (ESP) was to make students more compatible in 
finding their jobs.5 Yet, by analyzing the translation practices as students’ everyday 
language, both discursive and phenomenal, teachers will find their different, 
epistemological, and even media-taught contexts. In short, when “Applied English 
Department” (應用外語系) is associated with TOEIC, an ESP class will eventually 
transform into a class of cultural translation. And our impulse to “apply” can never be 
enough when translation practices are expected to read as “a mirror of reflected 
thought.” With the rise of multiculturalism and multi-media generation, the term 
“English as second/foreign language” has thereby been a divisive issue.  
     The divisiveness in “English as second/foreign language,” in fact, is a 
performance of a more fundamental disagreement: an ESP class still fails to learn 
English as it is. As Shei declared, “performance” is a perfectly normal and essential 
part of language which should be distinguished from “performance errors” (“Corpus 
and Grammar” 14). And the desire to get away from “English as second language” 
and to be linguistically relevant play a decisive role in the progressive move towards 
Taiwan’s contemporary English education that characterizes much of vocational 
campuses’ recent metamorphoses. Yet in English: One Tongue, Many Voices, 
Svartivik and Leech ensured that “standard English is no monochrome variety of the 
language, but accommodates a wealth of variation (“The Standard English Today” 
205).  
 
V. 
     It is obvious that we are concerned students’ practices with “making sense,” and 
usually such  translation practice is a matter of semantics, rather than grammar.  Is 
there any better justification when reading such translation works? 
Some purchases are absolutely mandatory. Everyone needs to eat, wear 
clothing, and sit on furniture. Other purchases are strictly for luxury items. 
                                                 
5 See: http://www.news.high.edu.tw/news028/2009040904.asp?c=0200. 
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The vast majority of what most of us buy is somewhere in between essential 
items and frivolous items. (600 Essential Words for the TOEIC Test 84) 
有些購買是絕對必要的。每個人都必須要吃、穿衣服、必須要坐傢俱。
有些購物是完全為奢侈商品。大部份的商品都是藉於必要跟無價值之間
的商品。(practice from student A)(my emphasis) 
 
However, some businesses require a more functioning range of supplies. 
For example, businesses that ship their products usually need cartons, 
Styrofoam peanuts, mailing tape, and shipping labels on hand at all times. 
(600 Essential Words for the TOEIC Test 89) 
然而有些企業提供更多功能性的服務。例如，公司出貨時，通常需要紙
箱、氣泡墊、郵寄膠帶、運輸標籤，這些都是隨取隨用的。(practice from 
student B)(my emphasis) 
The two practices seem to be clearly translated, and teachers can quickly learn that the 
student-translators know the English message well. Their translations illustrate that 
the lexical restrictions are “not a matter of rules but of tendencies, not of Yes/no, but 
of More/less” (Palmer 134). Back to Svartivik and Leech’s challenge to reconsider 
“standard English as a wealth of variation,” what they assert is that learning English is 
connected to the relationship between different linguistic experiences; any student’s 
translation practices must be understood in order to be inter-linguistically dialogued.  
Students’ English-to-Chinese translations verify the mentioned idea. 
高雄大遠百 7 樓休閒城市改裝 REOPEN，超過 50 坪的寬敞購物環境，
改以創新的複合式概念經營！6 
“Leisure City” at Kaohsiung’s FE21’ , 7th floor, reopened. More than 50 
pings for shopping in a spacious environment, and to be innovative in the 
concept of composite business. (practice from student C) 
The binary distinction between “mistranslated” and “untranslated” is thus to represent 
the transforming action of both Chinese (familiar) and English (unfamiliar) on theory 
and application. The category “unfamiliar” is in between Chinese and English because 
the unfamiliar English words are typically admitted in linguistic traditions but are not 
as elaborated or well-informed as dictionary defined.  
Inventory:  noun (pl. inventories) 1 a complete list of items such as goods in 
stock or the contents of a building. 2 a quantity of goods in stock.  
  • verb (inventories, inventoried) make an inventory of.  
  (Oxford English Dictionary)7 
In a retail business, inventory has multiple meanings. Inventory means all 
                                                 
6 Downloaded from http://www.libertytimes.com.tw/2009/new/mar/10/today-south15.htm.  
7 Downloaded from http://www.askoxford.com/concise_oed/inventory?view=uk. 
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the goods that a company has on hand or available to it in a warehouse. 
Inventory also means the process by which the business verifies the number 
of goods. An accurate account of the inventory available is crucial. (600 
Essential Words for the TOEIC Test 104) 
對零售業者來說，存貨清單有很多意義。存貨清單指的是一個公司手上
的庫存所有物品。存貨清單它也是代表著零售業核對物品數量的過程。
手邊有一份精確的存貨清單是很重要的。(practice from student D) 
The issue of translation is then of lexical analysis because commercial activities are 
understood as common doings which communicate themselves through their working 
members. In other words, it is not students who communicate through translation 
practices, but translation practices that communicate through students and teachers. 
The best statement about this cultural translation is found in Jean-Jacques Lecercle’s 
“Interpretation as Pragmatics” (1999). 
But how many kinds of sentences are there? Say assertion, question and 
command? – there are countless kinds: countless different kind of uses of 
what we call ‘symbols’, ‘words’, ‘sentences’, and this multiplicity is not 
something fixed, given once for all; but new types of language, new 
language-games, as we may say, come into existence, and others become 
obsolete and get forgotten .... (390) 
In this “language-game” concept, the human being, the linguistic being is not only the 
site of words and sentences but also the sources and origins of new language. We need 
to get to Homi Bhabha and cultural translation in order to rethink of English as 
heteroglossic space located, to effusively realize that there is more than 
“standardization” or “globalization” in translation practices.  
 
VI. 
     To Homi Bhabha, newness of cultural translation can’t be discursive in the 
mimesis of “original and copy;” it is a matter of “foreignness” and “modes of 
signification” (Location of Culture 227). 
The foreign element ‘destroys the original’s structures of reference and 
sense communication as well not simply by negating it but by negotiating 
the disjunction in which successive cultural temporalities are ‘preserved in 
the work of history and at the same time cancelled’.... Translation is the 
performative nature of cultural communication. It is language in actu 
(enunciation, positionality) rather than language in situ (enonce, or 
propositionality). (227-228) 
Rather than striving to understand Jameson’s “third space” as cultural identification 
and discursive authority, Bhabha is more interesting in developing “cultural 
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translation” as a movement “when the subject-matter or the content of the cultural 
tradition is being overwhelmed, or alienated, in the act of translation” (225) – this 
perspective he shares with W. Benjamin and J. Derrida. His goal, in contrast, is to find 
ways of recognizing cultural “newness” rather than trying to doubt it by means of 
desacralizing cultural supremacy that transforms into a collective value and a 
communal performance. 
The sign of translation continually tells, or ‘tolls’ the different times and 
spaces between cultural authority and its performative practices. The ‘time’ 
of translation consists in that movement of meaning, the principle and 
practices of a communication .... (228) 
For Bhabha, the “time” out of which translation is made must be uncovered through 
the idea of community which “disturbs the grand globalizing narrative” and 
“displaces the emphasis on production in class collectivity” (230). The concept of 
“third space” – borrowed from James Jameson – is a leading concept in Bhabha’s 
theory of cultural newness: a translation goes back to the same materials and adds 
differences – this would be the sense of “new” as in a new suit/design.  
Homi Bhabha’s view of cultural translation, obviously, focuses on translation 
as a cultural globalizing (216), as he stressed. In consequence, when we observe 
students engaged in a translation practice/activity, participating in an English 
discourse, we see them engaged in coordinated behaviors which not only imply but 
also produce their worldviews, including local notions of self – a theme that would be 
foregrounded by cognitive psychologists like Vygotsky. This communicates notions of 
social norms and individual styles, too. 
     That is, in this “new” sense of translation activity, the communication force of 
translation practices works not only in representing aspects of English expressions but 
also in communicating students, scholars, situations with other contexts. With this 
view, “meaning” is made possible not only through English words and in the contexts 
of texts but also through words-activated connections between the meanings of words. 
In this type of “meaning,” a word does not “stand for” an object or concept; rather, it 
points to (and creates) something more in the context. 
 
VII. 
     Once we start thinking about students’ practices as a set of related “performance 
errors” that relies on communicative and cognitive ways of their own, Chomsky’s 
notion of performance and competence starts to be seriously questioned (Mitchell and 
Myles 11). Susan Bassnett in 1991 also informed us that translation activity must take 
place within a framework of culture (Translation Studies 13), yet it is getting more 
difficult to talk about “an” English culture, though it is possible to use the “English” 
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practice in discussing different activities by certain groups. The term “translation 
activity,” nevertheless, gains its power to sweepingly represent an entire face of a 
language learning. Namely, students’ view of English is their view of translation as 
classroom practice, and as a skill to win a job. 
     Bhabha’s notion of translation as culture globalizing and as a social activity 
between peoples and their worlds is, to me, an extension of the notion of language as 
newness articulated. It is based on a cognition, especially on the idea that language is 
a cultural product, and hence anything meaningful must be understood in the context 
of the producing process. The empirical view of students’ translation practices ensures 
the varied English as a world language (as Parakrama indicates). Since this recognizes 
that a linguistic practice as verbal expression allows us to conceptualize and reflects 
on everyday happenings while giving us, both teachers and students, the means to 
exchange ideas with others. Yet, it is also for sure that although students’ linguistic 
practices are not the best representations of their external, social experiences, they are 
very much part of those experiences in the TOEIC-related jobs 
     In classroom, students have to write translation practices in English, and writing 
in English turns, surely, to be their choices, and it is obvious that any translations 
can’t be perfect, but equally obvious is that teachers can’t read their translation 
without their authorship, an amazing reverse to know their comprehension of what 
have been taught in classroom. 
 
VIII. 
     In this paper, I noted that students’ translation practices relating to TOEIC 
materials can be understood at the levels of their job-hunting needs and social 
expectations/orientations. At the same time, the result of their translations can be 
understood as a social discourse, not only in understanding texts they read and 
translated but in understanding English as messages. With these, any translation in 
classroom can no longer be envisaged as being grammatically “wrong” or “incorrect,” 
from which involves a cross-linguistic transfer. Teachers are thereby asked to explore 
into all those matters on which students utter, write and translate in classroom and in 
text. 
    It is through English that makes teachers and students, meet linguistic 
differences and solve learning problems, and learn about our global society. Bhabha’s 
notion of cultural translation is helpful to strengthen Nunan’s “discourse as 
communication in context.” In both notions, translation/communication is an 
instrument of cultural-as-linguistic experience, a key and a lock. To teachers, English 
practice is a “guide” to students’ social life and it stops us from teaching in a 
traditional way. That is, it implements new ways of relating to students and their 
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current lives. 
In all, teachers in translation class must, like Odysseus, pass between the Scylla 
of the mother tongue, making the Chinese more foreign than it needed – and the 
Chaybdis of the second/foreign language, making English a sibling of the Chinese. 
This attitude suggests that the Chinese-to-English practices of students are merely 
designed versions of globalized distortion of grammar. In this age of the internet, it 
seems more appropriate to say that we are in an English diasporically age. 
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